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objectives were achieved. Data were collected through der irving 
project activities, interviewing teachers and students, examining 
teachers' lesson plans, and studying students' attitudes towards the 
project vie-i a questionnaire. Results showed that the projects (l) 
served the type of students stipulated in the proposal; ta) 
maintained appropriate lesson plans; (3) linked audiovisual 
presentations with literary study in appropriate instructional 
activities; (4) obtained favorable reviews; and (5) successfully 
provided students with knowledge. It was concluded that the ECTAH 
project should continue, eMpand its supply of equipment and 
materials, and teach other English teachers how to use the approach. 
Appendices include sample lesson plans on the BCTAH student 
questionnaire. (JAZ) 
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Background 



Description of the Project 

The English Composition Through Art History (ECTAH) Project, funded in the 
amount of $5s488s was inltiany Instituted during the 1984-85 school year in 
one Dade County school (Coral Gables Senior High). All of the project monies 
were expended on materials and supplies. ECTAH 's primary goal was to teach 
its participants to center their writing on what they had observed 1n audio* 
visual (A-V) presentations. More specificallyi the Project teachers^ during 
their Instruction, r^ieshed A-V presentations with the students* schedules of 
literary study. For example^ while the pupils read Faukner's As I Lay Dying i 
they viewed and discussed materials that reflected non-representational art, 
surreal art, and cubism - all twentieth century devices. The students then 
related this acquired art history knowledge to the literary devices employed 
by Faukner in his novel. In short, the students analyzed the novel via the 
techniques employed in the paintings and sculpture that had been produced at 
the same time. This teaching strategy enabled the ECTAH students to acquire a 
more comprehensive understanding of specified literary techniques as well as 
learn how these devices can be utilized In various forms of artistic media. 
In addition, this methodology, in effect, considerably reinforced student 
learning by having participants view a particular literary concept from 
several frames of reference. 

The ECTAH proposal stipulated that the project would utilize two advanced 
placement (AP) English teachers and one reading laboratory instructor. Each 
of these teachers was to utilize the project's philosophy 1n at least three 
classes. 



Description of the Evaluation 

The Project's evaluation addressed both the extent to which Project activities 
occurred as specified in the Chapter II program proposal (process) and the ex- 
tent to which Project objectives were attained (product). Data collection ac- 
tivities included observation of Project activities s Interviews with Project 
teachers and students, examination of Project teachers' lesson plans ^ and sur- 
veying participating students' attitudes toward the project via a question- 
naire developed by the Office of Educational Accountability (OEA) in conjunc- 
tion with Project staff. 

The following section provides an overview of tK^ general approaches employed 
In the evaluation. 

Characteristics of Student Participants 

The Project proposal stipulated that ECTAH would serve six classes of students 
who were enrolled In either a grade 11 or grade 12 Advanced Placement (AP) 
English class and three classes of students who were involved in a reading 
laboratory program. Data descriptive of students participating in the ECTAH 
Project were collected to ascertain the. extent to which the Project consumers 
met the proposal criteria. 
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Extenjb to Which Proi tg'r^ Teachers' Lesson Plans and rnst ^uc nnal r^f- :tivit1es 
JojnedJ^ Pfe§ antat?^nB to the Schedule of Literary 

To deternilne thm iKtentt to which the Project teaem^^' ]&%%€ plans and in- 
structional activities Joined A»V presentations to ~ are m literary 
study afid the e)cttnt to which the Project teachers i^tUi^ed ^um ttciinlqufis as 
clusteHngi frie*iSsocisat1ngs forced/free writing;, etc*, sev^fral ^^sefvatlans 
were rtiade In the Projec'tt teachers' respective classrf3onis and in tKamlnation of 
the Projict teachers' lesson plans was conducted fe^ 5IA s^^ff. 

Extent t o WMch Pr^ Partlc-^ants Viewed the ff^jRoetSt C mrm^ as Interesti ng 
%ni^_n%iZto^ Other English Courses '."ave Ta^n and Extent to 

Which^T^j^^^^^ Comprenended the Matei^ ^f^ 

To ascertain th& eKtent to which Project parti clpsflts vlr^^d the ECTAH courie 
as 1nterist1ng a.nd un^quje compared to other Englfs^ cours^. they had taken and 
to datefiDlne the consufgriers ' comprehension of the mitSfial s al l Project stu- 
dents coinpleted a questwonnalre developed by OEA in cooperation with the Proj- 
ect Manager. Responses from this questionnaire were then analyzed to deter- 
mine participants' parc»ept1ons of the course and understanding of the courie 
content. 



Results 

Charactg rtstlcg^cf StiidBnt Participants 

Data descriptive of the ECTAH students indicated that all pupils presently in- 
volved with the Projeete were enrolled In either a grade 11 or grade 12 AP 
English class. The dat^ also showed that, at this point 1n tlme^ no reading 
laboratoi'y ituderts wer« receiving Instruction via the ECTAH approach* An in- 
terview with the Projec^t Manager regarding this latter Issue revealed that, 
due to the late arrfvaMI of ECTAH materlalsi the reading lab portion of the 
Project would no^ be impwlemented until the next school year. 

Extent to Which Pro jects Teachers ' Lesson Plans and Instructional Activities 
jQlF A^resenta the Schedule of Literary Study ^ — 

An axaniinitlon of the wwo ECTAH teachers' plan books Indicated that both teach- 
ers' lessons raPlected 'rthe combining of appropriate A-V presentations with a 
particular piece of literature being taught, (See Appendix A for sample copies 
of these plans J Furthsrmorep observations of ECTAH classes made during both 
the fall and spring seme-asters showed that both teachers' Instructional actvi- 
tles succBisfull^^ "welde ^d" A-V presentations with the lessens being taught, 

Extant to Whlch Projec ^ Participants Viewed the Project Courses as Interesting 
amijjg^^ Other English Courses They Have Take n 

Analyses of data obtairie*-d from the student questionnaires (see Appendix B) in- 
dicated that 9B% of the students believed this course was "better than most" 
of the other English couiirses they had taken, while 99% stated that they pos- 
sessed aitliar "very hlghti" or "high" Interest in the ECTAH courses. In addi- 
tion^ 931 stipulatid tha-t they had realized and/or exceeded their expectations 
concerning the ECTAH coiarses. Finally p a content analysis of written student 
comments indicated that ■nany students felt that they had developed an appri" 




ciation for arts enhanced their knowledge of art, slgnificatniy Improved their 
writing skillSs and obtained "solid" preparation for college English courses* 
Additionally, many students noted that they found the ECTAH courses dimandingi 
challenging, and entertaining. A comment representing many of the above- 
mentioned Items came from one student who said, "I attended Harvard summer 
school last year along with fellow students from some of the finest prep 
schools In the country. 1 found (after participating in an ECTAH course) my 
writing skills and general knowledge about literature and art were comparable 
or even better than most of these pupils." 



Discussion/Recoroiendatlons 

Results of this evaluation indicated that the Project (and its staff) served 
the type of students stipulated In the proposal, maintained appropriate lesson 
plans, offered instructional activities which joined A-V presentations with 
the ^^chedule of literary study, obtained favorable reviews as delineated by 
its consumers on a student questionnaire, and successfully provided students 
with knowledge regarding the type of art which existed during the time of 
history when a particular piece of literature was created. 

As a result of the these findings, the following recommendations are made: 

1. The Project should continus to receive financial support, 

2* The Project should expand Its supply of equipment and materials, thus al- 
lowing Its staff the opportunity to ^vsld a greater range of A-V materials 
to the schedule of literary sturdy, 

3* The Project staff should consider developing a training program to teach 
other English teachers how to utilize this approach. 
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Lesson Plans 



•Week of 9/12/8 

1/7 Asiignment duej Iliad . Booki 10, 14. 

SWEAT detail the inpact of, Hector and the iji^rtance of Homer's use 
o t nBLmn in tnm mpxc 

■^^SS^'.^^^i ^' S, and 6, will cluster toe word 

Helen , will reaa H. D.'s "Helen," will discusi ttie imiversal 
SSATnfir™ the meeting between Glaucos and Diomedes in 5. 
VALUATION Quig on Book 10, In-class cluster, discussion 

1/8 Assignment due? Iliad, Books 15, 16. 

SraAT discuss the famiiy scene's importance, iiia search of the 
tehaeans for a hero toe epic characteristics as toey appear in this 
Sf5|S.Poem, and mil review the terma classical and rStic. 
AGTIVmES_ Students mil analyse Cedric Whitman's Geometric Design 
chart, noting toe parallels that Whitman sees in toe poan, will chart 
the swings from classical to romantic civilizations (from objective 
I- wortfSS Sutures), will meet in groups to designate placement 
li„^U ®® classical or romantic, will explicate 

Zeus s superiority M Book 8. 

^^Sv ^fjo^.fsrTigninents, in-class group designations of works ' 
previously read, discussion of text 

1/9 Assignment due: Iliad . Books 17, 18 

■SimT detail toe parallelllements in th^ anbassy Book 9, see 
. ar^etypal images in toe spy stoi^ of 10, see toe scoce of the Iliad 
as a prototypical work, review slides by Davles, Mbndrian, Fuseli, 
Vl^^s , Redon to se-i classical vs. romantic elanents at work in art. 
ACrmTIES Students will explicate Book 9, will wite on the 
-parallel elanents in 9, will discuss Book 10, tdll detail the 
seduction of &us in Book 14, will define mock epic diaracteristics, 

P^^.f'.i''^^^- ^® °^ Lock,*- mil compare Pope^s 

^S^St?' ^ seduction^w:BookJMOarnar, md will slides. 
tV^UATION_ Class discussion, response to K^^rPope,^md slides 

l/lC^Assignment duet Iliad . Books 19, 21, 22 ^ 
^SWBAT structure a coming essay on parallel elfflnents in toe classical" 
epic ihe Iliad, define classical elements in Raphael and Leonardo, 
see toe working of aidos in Books 15, 16, 17, 18 

ACTmTI^ Students will cluster "parallels," will meet in groups to 

\ S^n iyj" ?^5"' "^ii map group results, will focus on comiSg eisay, 
%will view slides, mil explicate text. s y> 

S?°"P clusters and maps, discussion, verbal interchange 
re^siides-,--discussion. .of , aidos. , . 

1/11 Assignment dues Iliad, Books 23, 24 
Maps, shields, illustrations dueWr 
Researdi papers on Dickinson due'** 

^IBkT iit personal and group clysters into intent of Monday's essay 
question(s), identify romantic elements, in tlomer, clarify romantic 
elanents in paintings by Goya, Constable, and lUmer, organize 
tomer s Mtent mto toe shield of Achilles, evaluate toe two wraths, 
analyze toe spirit of piety that reigns in Book 24. 
ACrmnss Students will discuss, view slides, explicate text 
evaluate toe epic, ' 

EVALUATION Quiz, papers, discussion, interaction on Homer's intent 
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3-essor. Plans 
"ty'eek of 4/15/85 



S^ilT rffiPr?- !^uf"ck" to completion. ' 

faWBATdatail fragmented elements in Eliot's poem and will be 
pSintingsf*" '^""^ fragments with those in SuMst 

t^l^ul™^^ Students will complete an analysis of Prufrock's 

pliit-.f hv-SP'^'- ^^11 viaw cGbist slides of 

K™^"I?L'S" B"gu?» Gris, and Picasso. Students will do a 

'EPlLui?fnMP%7-''^^^^"8 ^"iS""'^"^ based on Cubist parallels 

^^t!I^.Ji^^^^''^^'^ ^^-^ explication Sf teit'^' 
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V" W .'-^a*^ 

r!^ewLr''"fi^°"' '''^ ft'^o^'P. fill out the cvnlua LA»n chart at thd tflrhc At t h^ ' 
cpncluslon of the entire presentation, fill out the evaluation form nt the bottom! 

f ^ r:«rll4 ISia^'il.^ ^^::'^B.3/5I^^- ""'^ ^"^^ ^^^^ ^"^-^^ ^^'^ 

"^oica clear, loud enoup.h to be heard easlJy 

^ Eye contact raalncalnod well. Q. " STnm fi*^b£. 

Did more than just "read" material to the class. Q 

Answered questions/clarified points for the class. Q 
. geraned to have a nood f»rasp of the sublcct matter- selected 

^J^r^ /^"-""^^ the class Instead of ovarwhelmlnG TMh-y-tH,xAL ftflflE>£ 

with Just a mass of dftt©-. Q iNBiV* buAt U-{tnP^ 

Attempted to relate the material to the main concerns, theme of the 
quarter. Q r ' 

*2 K/WE •■ 

e^ear, loud cnouph to be heard easily. D 

Eye contact maintained, well O «-i XTSm &«Att 

Did more than Juse "Read" material to the class O 

S^Snedlo'r'^^'^'^'i"'*''"' paints fo. the ela^ °. Q . 

to have a pood nrasp of ehe subleet matter- selected , 

"triu't'f "">'r A^"^^ ovlrwhel^l^f '^^^'^ ^^^^ ^^^^^ 

witn ju.^r a mass af data. □ - 

'''e'S^'";„1.«r"a " " -in -ncoms. them, of ^ 

tf3 KAjfE _ 

Voice clear, loud enoush to be heard easilv. n ~ ~ 

Fye contact nalntalned well. □ ' JiTSm ©RAbC • • 

Did more than .Just "read" material to the class. 13 . 

Answere,l questions/clarified points for the class . ' .^^hJ g;bu At Dfi^ 

Seemod to have a Rood nrasp of the subject natteri selected 

dtf^^'H'"^^ °^ everwhelmlnn p 

"""he^JufrJer^'o" ''^^ ^'^-^ 

Volea ^lear, loud enouf;h to be heard easily, Q . - 

Eva contaet maintained well, ^7 XTCfV^ 6 WbC 

Did marc than Just ''read*' fnatarlal to the elass* C? 

Answored que^t lons/elarlf lad points for the elaii.^# £NbiVi&U/^d Gr^A^E^ 

^aemad to have a ^gaad ntaan af the guh,1ect matter | selected 

matarial cnrefully for the elass It? ^t cad of overwhalralng ^ 
, with Juat a nass of data* ^ " , ~ , 

Attempted to relate the material to the main concerns, ft heme of 

the quarter, ^ ^ . . 

#5 KA^!E 

Vcslee clear, laud enouf.h ta,he heard easily, C) iTfiM fiM^t 

Eye contact maintained well. D ^^^^ 
. Pld more than just "read-* material to the class. D 

Mswered questions/clarified points for the class. Q T^K/feiVlbU^t Q^AbC 

' S€£emed,ta have a naod grasp of the subject mattery salected • J* . • 

material carefully far the class instead of overtfhelmlnn ^ 

with just* a mass of data. CI . - 

Attempted to relate the material to the main concetfns, theme of 
the quarter. Q| 

(1R0UP nRAHE (In detertiininn the Rroup Ri^ade, consider the overall Impression, organization^ J 
visa use of time, handouts, illustrative materials, tatroduction/concluslon , arlfilnallty. :J 
I. believe thla group should recelva an overall o"de of *s - M 



UN Hi "lA^ £UU Q ^Li^, UwiMU*.. 

ACTIVITIES 



44d analyii/diftoe gl^ints of 
Pomanttclstn in silectad palntin|b 
—To eofflpafi/Telati elinaits of . 



movimEnts Sufriallesi^ Junk art) 

i 

art history ' ' 

--Tq'hIMi Eerma 'such as GothlelOTi 
and InipfiSilonliB.to Roiuantieiai 



Snall^group oral pfismtafien of ^fomatlon 
en RominCle att and'architieturai 
Each gtoup in laeh tje^ss may selaet differdi 



Bofflantlclsni in aelieCid art and litirity firtists/wfitirej as vail as. various pdeg 
^orki • I of * presentation I Possibk'actlviclisi 

1.* Fllfflstrip^or.ilidg show on elMi|its of 
Roii(a^c'idsn,ln palntfiigii archltaeturi, 

' ilidis of jpaiiitings 
Delaitojb^i Girlcaultp Turner p CoIeV 
^nat| Goya/ We, 

3. Co!Dpar|tiv,e analysis- of Constabli\8 
landiQapis and Ifordswort|i^s 'po^s« , > , 

4. Caiilarative *pfiudy of Willlim Blake's, 
poitic arid arclstlc works, 

5. CQipiratlye ^tudy of dram vlslonSj i^i 
eblerldge^i "Kublg Kh an" and Fuiill^S' ^ 
jiaintlngSi " ^ ""[^ '^^'^ 



Ihir.uig pjeeaT)- 
tat ions 
Class nabare 
ind teacher, 
will cocipliti 
a critiqui of 

^d groiip 
preientatlonf, 



Aftij prisin- 
titlon! 
Eaeh stydant 
will turn In 
hls'lndivldu. 
annoticed^ bib* 



of* works • 
^ deali^ng with 

Romantic art/ 
. irchiteeturi 

and eelected 

writers* 



-QgJ^^IVIS for studarEsi 



i i . 



--To analyzi ialicted art alluiloni 
as a 'Structural device In lltiraturi 
"To suggisc pirillili Mmm 
modim litiritura and niodam art 
(e^, , Ehi thtoas of frapintation 
and lultipla point i of vliw) 




View sUdea of mimlmUtutm 
alluded to In Aldbus Huxley's Ape ■and 
Essenei i Siscuis tbe purpess for each 
rafirincei S'l-* iwnic ju^tipoiltioii, 
lettlni, etoctferiEaCloti, iigery, 
thaaaE jc ftmst , .mpUf ication of ^ the 



Mate' to aft ,iliuilons/te^hniqugfl used 
ifi ethir vsrks rtad during this jiait on 
Utopian i'ltiraturfe, e^'j,, ^'|ki|.of 



i 



Rsfarencii In ^ and Essence : 




In B brief .tijnad 
waiting, studenEa . 
Willi dlscuis two 
sli'dis/plitres 
not dlscuikd in. 
class . They will 
show hiBw allusions ' 
j_ these aft wofle e 

itructure the 

novel A^and 
Essinee, 
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APPENDIX 8 
ECTAH Student Questionnaire 
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BOARD ADMINISTRATION BUILDING 

OFFICE OF EDUCATIONAL ACCOUNTABILITY 
1450 NORTHEAST SECOND AVENUE 
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MR, ROBERT RENICK, VICE-CHAIRMAN 
MR. HOLMES SRADpQCK 
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DR. RAY TURNER 

ASSISTANT SUPERINTENDENT 



* EDUCATIONAL AaCQUNTABlLlTY 

(30i) a^a-iSDS 



ApHl 26, 1985 



MR. WILLIAM H. TURNER 



Dear Student^ 

As part of an evaluation of the English Composition through Art History Project, 
we are surveying all participating students to determine how they viewed this 
course as compared to other courses and what thay think they learned from their 
exposure to this course. 

Please take a few minutes to respond to this questionnaire. After you have fin- 
Isheds place it In the accompanying envelope^ seal the envelope^ and return it 
to your teacher. In order to insure the confidentiality of your responses, we 
recommend that you ^T write your name on the questionnaire. 

Sincerely, 



Norman L, Proller 

Evaluation Specialist 

Office of Educational Accountability 
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Place a check ( /) before your grade level- 
11 

.12 



Place a check ( /) before the name of the course you took, 
AP 12 



Place a check ( /) before the semester in which you took the course: 
____ 1st semester 
____ 2nd semester 



In your opinion how would you rate this course as compared to your other 
English courses? .(check one) 

^% better than most ^< about the same 1|< no opinion 0|_ worse than most 



How would you rate your Interest in this course? (check one) 
69^ very high 30% high l%< average 0% low 0% very low 

Did you get out of this course what you expected to get out of It? (check 
one) 

93% yes 4% no opinion 3% no 
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7. What did you get out of this course? 

(Place a check ( /) before all those which apply.) 

100% I learned to use clustering as a pra-writlng exercise. 

100% I learned to ditsrmlne differences in authors' styles of writing, 

82% I learned to distinguish differences between representational and 
non-representational art, 

2% learned to compare Chaucer to medieval art. 

92% I learned to recognize major art movements in western cultures. 

75% I learned to analyze renaissance art. 

95% I learned to relate art movements to major literary cycles. 
9B% I learned to to compare painting style differences. 
98% I learned to compare writing style differences. 
96% I learned to recognize irony in literature, 
85% I learned to recognize surreal art. 
99% I learned to define cubism. 

8% * I learned to define Byzantine art. 

I learned to compare romantic painting with romantic writing. 



98% 



85% 



91% 



I learned to determine the components in organization of both 
writers and painters, 

I learned to writs analytically In response to viewing visual and 

auditory art programs. 

^Denotes distractors employed as validity verification items. 

8. If you could do It again, would you take another course like this? 

(check only one response) 

97% yes 3% no 

9. Write any additional comments (either positive or negative) you wish to make 
about this class. 
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9. Choose only one of the following statements to ansvver and write your re-- 
sponsa on the bottom half of this page. An additional sheet is attached if 
you need more room for your reply. 



I. Define the term Romanticism through both writers and painters that you 
have studied. Be sure to stress how your knowledge of romantic painting 
broadens your knowledge of the romantic movement in generaK 



11. Define cubism and show how "The Love Song of J, Alfred Prufrock" 
reflects cubist techniques. 



Ill* Define surrealism in terms of the content of Age and Essence. 



IV* Explain how expressionist painters and expressionist writers use the 
same techniques? 



V. Explain how any 20th century author uses allusions that reflect the 
varied world of art history. 



OEA: 4/16/85 

ML/SURVY English Composition Survey 
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The School Board Dade County, Florida adhirei to a policy of 
nondiscrimination In tducatlonal programs/aativities and imployment 
and strive iffirmatively to provfdi equal oppor^ni^ for all as raquired 
by^ 

Title VI of the Civil Rights Aot of 1964 - prohibit discrimination 
on the baiii of race, color, religion, or national origin. 

Title VII of the Civil Rlghti Aot of 19B4, as amended - prohibit 
diaarimination in employment on the baaii of race, color, religion, 
SBX, or national origin^ 

Title IX of the Education Amendmente of 1972 - prohibits 
discrimination on the basis of sex« 

Age Discrimination Act of 1967, as amended * prohibit 
discrimination on the basis of age between 40 and 70. 

Sretlon B04 of the Rehabilitetion Act of 1973 - prohibte 
discrimination against the handicapped^ 



Veterans are provided rt-employment rlghu in accordance with P*L, 
93-608 (Federal and Florida State Law/ Chapter 77422, which also 
stipulatei categorical preference for employment* 



